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The paper describes *a stu^ly pl'l-'he comparative 
ef fect^-veness of certain cojirses in achieving specified* educational 
ol):jectives. Social studies^ language arts, vocational/technical^ 
mathr science, and fine arts courses were compared. g^s to tbSir 
effectiveness in achieving "sdcial education." By leans .of, a group 
concensus of elemerftary aBd secondary teachers, common objectives of 
social education were identified, such as "biiilds character and good 
citiz>enship.-'? The objectives were 'then arranged in an attitude scale 
on which teachers could re^gister the degre'e to which they believed 
any particular course accomplished those objectives. In the ^udy, 
115 teachers respqnded to the -scale "six tim^s, once .e-ach for the six 
content areas lifted above. 'Th^ results were compared afiong the six 
curricular .areas to- determine a composite teacher perception of which 
area was most effective in meeting^ the objectives of ^social ' ^ 
education. Social studies objectives seemed representative o^f general 
^education- objectives. Objectives for individual cu^rriculum areas did 
not seem to change from elementary to secondary gradfes . The strongest 
relationship existed betweea science and mdthematics objectives. 
Social studies was ranked among the top third of most useful 
curriculum areas. ^ (Author/A?) ^ ' ' 
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It .is^ cejrtainly not news to teachers of Social Studies ytHat other 
Are^s of the K-12 curriculum complement or directly meet kr/oWledge, 'skill, 
and value objectives which we hold tq be tfie priniar^Tbusii/efes of ,s'ocial- 
, education.^ The degree to which we ace effective and the/degree »to which 
• teachers in* other areas perceive themselves as meeting yte/rtaijn objectives * 
we consider, our primary task should be-of considerable/ interest, hbwever, 
to-,all Social Studies teachers. This study focuses cA/the ^obiectives of - 
thQ. Social Studies aiW the degred to which other pro/f 6s6ionals perceive 
MS as meeting those objectives as compared to theiy bwn or yet another * 
curricular ^^^^ The results of this Investigation/ signal both a warn- 
ing and an opportunity, ^A^waYnin)^ to strengthen A)/ir curriculum an^'^ 

« " ' . • /A ' ' 

ftra,tegies to better meet' the objectives—and , ari Opportunity for greater ^ 

cooperative^ inter-disciplinar^ feachin^ to avoyd/ duplication and strength- 

.en professional understanding and ef fe'ctivenes 

' What ar^ the -primary purpo&es of sociai fedu^cation K-l^J^ How wefl' 

do we as Social Studies teachers accomplis/i jtl/ese objectives? 'Do x)ther 

areas of . t^e curriculum mefet these as weU 0t/ better than we? How do v 

other professional«.teachers perceive the7aJc/>mplishm/nt of these objec- 

tives? In this^ study we havey^ttehipted /to/ 1) det^i/ine common objectives 

y \ ^ / // // 

for social education and then 2) submit/ tj^^se o)^ctives to a cross 
section 6f practicing elementary ^and secqfn/lar:'^ refire^senting 
most areas of school .cur;ricujar of feri1)g^!//pb^ for the* reaction 



4-»oEarm were^ obtained by asking. sixty. in-fsdrVfee and pre-service teachers 
of secondary Social Studies to recordj/^^ir' non)inations for viable 

• ' • . 1 
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tocial Studies objectives fd,r th^jjieventtes^* /> \^ 



• FroiflrtKis resulting product a lis^t of Sixteen objectives fdr social 
educaticjn^as developed and synthesize^' This list was then converted, 
'to a reacti'o^ form- (i.e.. Objective //2 "Builds character ana good citizen 
ship"" 5 4* 3 2 1 "Does not -build character and good citizenkhip'l - circle 
the mo^t appropriate number on the scale) !* See Figure 1 (Reaction Form) . 
Thus, each reactor was able to register the degree to which he or she 
felt the Sbcial Studies program and five others accomplished these objec- 
tives. , ' 1 ' ' * ^ 

^ One hundred fif teefn practicing teachers currently, enrolled in grad- 
uate* classes, at Florida Technological Unive^ity and representing"^ ten or 
more secondary teaching areas as yell as elementary teaching were asked 
to respond Y'blind" to this sixteen item reaction instrument six times, 
once each for Language, Arts (English), Social Studies, Vocational- 

Technical, Mathematics,, Science, and Fipe Arts.^' The resulting reactions 

. ^ ' "V 

of the respondents could then be compared among the six curri'Cular^ ar^eas 

to determine a composit.^ teacher preception.as to which area orf areas ^ 

were most effective in meeting obiecbives. * ^^T*"^^ 

In addition they were asked to provide infotraation regardiyi^ the^ - 

specialty i.e. elementary or secondary and to rank nine' areas of'' the 

curriculum (Table V) in order of perceived usVulness to K-lZ^general 

education, ^ ; ^ J * ' 



Methods , - . 



The^tatings on the sixteen objectives for each of 'the six.curricu- 
lar areas ^re summed and treated as full scale scores. Poir each scal6" 
the melns, standard 'deviations.^ alpha reliability coefficients ajid 
standard errors of measujremelit were cpmpiited. The means for elementary 
and secon.dary' education were derived anrd tested £or significant - 



differences (independent group t test)* Pearson product mometit correla-^ 
»tions were computed among the scales for the area^s and tested for sig- 
nificance, A random sample of scores for fifty teachers werfe subjected 
to smallest space analysis so that' a two dimensinn^i plot of the inter- ^ 
relationships amoQg the scales might' b^^fnspected. Finally the 'median % 
rank of the nine curricular areas were computed Soj^arately for elementary 
and secondary teachjers. 
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Results • . / ' • ^ ' 



f 



The overall scale summary data are presented in Table !• It may be 



observed that the ^means\rajiged from a high of 59.5 -for Language Arts to 
a low of 48i8 for MathemiMcs: The mean for the Social Studies. (59.1) 
was the second highest for th^ areas—only /3 -of a pain,t below Language 
Arts. / Given that the highest obtainable score .was 80, 'howev^, the 
obtained overall range of 10.7 indicates little dif ferences ,in teachers' 
ratings of the 'objective among the areas. The reliabilities of the Scales 
were excellent with a high of .92 for Language Arts and a low of .88 fpr 
three areas (Fine' Arts, Science, ' Vocational-Technical) . The standard 

Insert Tab'le t * ^, 

-* '* TT^ ' ' ; ^ ' —r-. "-^-^ 1 • — : 

errors of iftea^urement for each .sc;ale were correspondingly low tanging 
from. 3.6-to 3.2. • .\ . . - • . 

The results of the computation of the means for elementary and 
secondary'^'education are presented in Table II. , - ^ ' ' 



Insert Table II 



F.fom the obtail:ied "t" ratios none of the differences were signifi-' 
catTtly different .from zero/ Thus dt Vight be concluded, iit this sample 
at least, that elementary arid secondary teachers do not differentiate 
their perceptions of the objectives for, the 'curricular areas. 

When one inspects the interoorrelations among, the scales (Table III), 
moderate to low positive relation^ips may be obse|:ved*.i The high sample ' 
correlatpLon (r = .69) was obtained between Science and Math, a relatioh^ 
ship generally accepted, while the lowest (r = .31) was found between 
Mathematics dnd Firfe Ar^ts.^ Social Studies exhibited the highest corre- 
latio)i with Science (r = ,.65) and the lowest- wifeli-'Math It = .44). When^ * 
th^ sul^scale means for a random sample -^f fifty teachers are translated 
into interpoi^t distances. in two dimensional space (Tahje IV), it may be 
observed that Language Arts and^Fine Arts vere closest to^ea^h other as 
were Mathematics and Science, The Social Studies although being nearest. 



to Vocal:ional-Jechnic^ 


9 fl - 

appear not to 


cluster but be most ce'ntrally ^ 
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located among the aread. This is verified by its oentrality inde.x (38.6) 
the smallest of all areas studied. ^ 

When the median ranks of the nine curri^cular areas are examined by 

elementary and' secondary , some interesting trends emerge (Table V) . . 



-Initially with tKe examination of mean's for the six areas', very few, 
differences are found*. Language Artrs was affoirded the highest rank while 
Foreign Language was given tha»4^^w®st priority.^ The S<3cial Studies 

•emerged thi^rd in both cases behin/i Langudlge Arts and Mathematics. 

~ [ . ■" V 1 ; 

f . Insert Table V 



Discussion 



In the perceptions of all other, teachers ^nvolved "in the study, 
..Social Studies objectives' ar^described by* secondary* Social Studies 



teachers seemed represent ati^^ of general education objectives. Elemen- 



tary and. Secondary teachers didn't horizontally differentiate among the 
^-objectives for individual areas, nor did they sUbsfa^iall^ differentiate 
vert|ically. between'the objectives for any ^of the* six c-urrieula^aWak. 
This seems to reinforce the possibility thel objectives selected' as ' spe- 
cific^ to tl^e Social Studies area are, in fact, obje(kives of general » 
'education. , • ' * ^ 

The correlations among^tfre six secondary curriculaf areVs indicate 
. a moderately positive i?elationship. The strongest .relationship emerged 
between -Science and Mathematic#. If indeed the preUminary assumption'^ 
that'the objectives described are general education' objectives is viable, 
then it; would follow that the strong relationship between .Science and 
Mathematics woul(^ emerge. The weakest correlation emerged ^etween 'Fine 
Arts and Mathematics. '"'Social Studies related most* fti^hly with Science^ 
Ag^in thefee relationships seem traditionally consistent with comnonly 
accfepted p^ceptionis of the areas. - ? * ^ ' , ^ "^.^^ *- 

When inteftelaiiionships were viewed' graphically , the re$ultl were 
generally verified, but one additional phenomena emerged in that Social 



)f gen!e 



Studies/ abov« all e^reas, appeared 'most centrally -located* in the curri-. 
culum. This" central .position 'seems to reinforce the assumption that . 
the objectives described for Social Studies are in actuality obiectives 
for general education. ^ ^ 

Finally the-' total sample of 115 teachers were ^sked to rank ^order 
-.nine ctirricular areas in order of f heir perceived utidity in meeting the 
objectives. Few differences emerged between secondary and elementary , 
teachers ahd Social Studies placed within the top third of those per- 



ceived to be most useful. *^ 

. Our data seem to ind-l^ate that ^Social Studies might develop in ^ 
either of two directions.^ As ^indicated larlier, the^ results colild sig- 
nal both a warning ahd an opportunity • The Social Studies bbjectives 
described can possibly be "tnet in acytivities.*of other curritular areas 
at least in the perceptions or our sample. However, since" Social Studie 
objectives) seem to occupy a central position as general 'feducation, it 
follows that, the, Social Studies are the logical pointj of origin and 
catalyst :f or inj^rdisciplinary co-ordinations. It seems import'knt, . ' 
therefere, to reiterate, that;' the opportunity for interdisciplinary 
cooperation exists within the,' perceptions of public school teachers. 
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^leact ion /Form 



A. 



Circle the mo6t appropriate number on the scale. 
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•1. Useful in daily living' 1 2*3 4 5 
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2. Builds character &,good 
citizenship" s 

3. Important to further ' 
schooling ? ^ 

s f ' T 

4. .Aids in developing & 

clarifying persorfal '\ , 
. valpes . ^ 

5. '-'Develops understanding 

of career and vocational^ 
options 

6^, Aids in communicating 
between people 

I 

7, Important in de\^loping 
understanding of other 
cultures 
< * 

8r Important in developing 
' • understanding of own 
^ • cultural heritage 

9, Dev^ops habit of . 
hypothesiz'ijig & 
' testing for truth 

10, Aids in worthy use of' * 
leisure time 

11. Develops consumer -^s 
aw.areness ^ ^ 



12 3 4 5 ^Does not build character & 



Not useful in daily living 

0 



1 2 3-4 5 



1 2 3 4,5 



,1 2 3 4 5 



1-2 3 4 5 



citizenship ' 

Not important to\further 
schooling 

Does no't aid in developTng & 
clarifying personal vklues 

Does not^develop Understanding 
of career & vocational options 



Does*^crt aid in communicating"" 
between people- < 



1 2 3. 4 '5 vrls.not important in developing 
'understanding of other cultures 



1 2 3 4 5 

1 2 3 4 5 

1 2^ -3 4 5 

1 2 3 4 -5' 



Is not important in developing 
understanding of own cultural 
heritage 

Does not 'develop habit of 
hypothesizing & 'testing for 
* truth 

Does no^t aid in worthy use of 
leisure time ' • 

Do^s not \ develop consumer 
awareness 



12. Provides Opportunity 
for development of . 
small g^roup skills 

13. .Develops skills o'f, 
investigation 

14. ' Broadens aesthetic 

§ense ^ ♦ - 

15. Develops sense of 
diversity & inter- 
relatedness of lifa - 
on earth 



12 3 4 5 ' Does not provide opportunity 

'for develbpment of sm'2^11 group 
^skills \ 

^ 1^2 3 h 5 sDoes not develop skills 6i ^ 
investigatiW 



1 2 3 4 5. 



1 2 3 4, 5 



Does not broaden aesthetic 
sense 

^oes not develop sense\ of 
diversitjy & interrelatef^ness 
of life'onearth 
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16. Broadens '.understandings 1 2 3 4 5 
-of .societal institutions 



> 



Does not broaden understand- 
ings of societal^ institu- 
tions 
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* , . -TABLE I 

Means, Standard Deviations, Reliabilities, 
Standard gjrrors of Measurement for the Summed Objectives 
' » by Curriculum Area* 



• 


m 


• 

• 

X • 


S.D. 


• 

Reliability 


Standard' • 
* . Error of 
Measurement 




Fine Arts 




57.2 


1Q.2 


•.•88 ■ 


» 

. 3.5 




Language 'Arts * 


\ 


5a. 5 


11.9 


.92 ■ 


3.2 ■ 




♦ 

Mathematics 




48.8 

J . 


11.3 


.91 


3.4 




Science 




5 4. -4 


9^9 ■ 


' . ■ . . 88 


3.5 


•* 


Sobial Studies 


• 


59.1 , 


ll\0 ■ 


.91 


.3.2 ; 


] , 


Vocational^echnicfel 


50.. 6 


10.2 


.as - ■ 


3.6 
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*N = 115 
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. Means/and Standards Deviations for the Summed Objectives * 
~ n for Elementary and Secondary Teachers* ' 



* > / ' * 


Elementary 
' (N = 81) 


Secondary , 
(N = 34)-#' 


% 












* ' t 


y — - " J- 


^ X 


S.D. . ' 


X 


S..D. . 


c • 


( Fine Arts^ . 


: 58.3 


• • 7.2' - 




9.3 


.51 


Lfsnguage Ai^ts 


58-. 3 


• 10/5 


60. 7 


10.5 


1.13 


Mat;hema'tics * ^ * 


49.2 


.10.9 


'49.2 


10. 1 




Science 


'•54.5 • 




55.0. 


" • 8.7 


• :27 

4 


Social Studies* . • 


6Q.0 


8.5 


1 

59f^O 


* 10.0- 


' ."22 


Vocational-Technical ' 


. 51.7 


9.1. 


* 

50.7 


~9.1 •. 


' .32 
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Correlations Among the Curriculum Areas* 
(N = 115) 





i 








• - * 
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^ ' 


. ^ FA 


^ LA 


. . Math 


• Sc 


» SS - VT . 


Fine Arts 
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Language Arts 


55' 










.Mathematics 


31 


40 








Science 


53 


■ A'3 


69 




1 


Social Studies 


55 


55 


'44 


65 




Vocat/Zona^l-Technical 


48 


.41 


46 


47 


53 ■ " . 



iSDecimals omitted. All correlations statistically different from 
Wo ( P '< .05). . . ' ' ' . , • . 



. , , TABLE ^ IV- 



•Two Dimensional Plot , of the Curriculum Areas 

Centrality • / . * 

^ *^'Index . Coordinates ^ ^ 

1. Finei Arts ' ' 97.861 ^ • 74.665 ' ] 75:814 

2/ Lattugage^Arts - ^ 117.003 \ 100.000 *--il.'592 

3. Mathematics • ^ * 90.062. -69.615 ■ ^35.6^5 

4. Science ^ . ' -54.395 - .-52.66^ - 3.211 

5. Social Studies • 38.688 • ' -39.661 . -65.017 

6. Vocational-Technical 107.009 -100,000 -100.000 

* V • * ' * _ • . . * 

» - ft 

* 3 (Mathemat-ics) * . * 

* ^ 4 (Science) * ' * 

***********************;fe*AAA*^f ******** 

* ' * " . * ' * 

* ' ^ * (Language .Arts) 2 * 
•* . * ^ * ' , * 

* ' * 

* \ 5 (Social, Studies) , ' , * 

* fci ' * ^ . * 

* 6 (VbcationaJ-Technical), * (Fine Arts) 1 ' * 

*******'i;******;fc************;ff*****************************^**** 
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* . / » Median Rank of the Curriculum Areas 

* ^ for Secondary and Elemerttary Teachers 

<^ * 

: : n r: ■ — 




• * 






Secondary 
■ (N = 81) 

' ; ^ • 




Elementary ' ' 
(N ='34)^- 


^ Social Studies 

Lan^age Arts ' 
Foreign 'Language 
Science 

Mathematics » 
Fine Arts 

Vocational-Technical 
Physical Education 
Business r 


4 


- 3.8 
- 1.1 ^ 
8.5 . / . 
• -4'. 2 
2.5 
6.1 
5.8 
6.0 . 
6.9 




3.,9 . . 
• ' ♦l.O 

8.8 , ' 
4.4 
2.3 ■ 
6.2 
5.5 
5; 6 
.'6.8 



